
 
 

TATWORTH PRIMARY SCHOOL 
 

SEND (Special Educational Needs and Disability) Director 
(Agreed by the Board of Directors 17 July 2022) 

 
All Boards have important statutory duties towards pupils with special educational needs 
and disabilities (SEND). Boards must, with the Headteacher and relevant leads from within 
the school, decide the policy and approach to meetings pupils’ requirements. 
 
Under the provision of several statutory documents, Equality Act 2010, Part 3 of the 
Children and Families Act 2014 and the SEND Code of Practice: 0 to 25, 
governors/trustees and LAs (Local Authorities) have a duty to do their best to ensure that 
the necessary provision is made. 
 
Every school or academy must have a ‘responsible person’ who makes sure that all those 
who are likely to teach a pupil with SEND are informed so that the necessary strategies are 
in place to ensure the pupil makes progress.  Often this will be the Headteacher, in small 
schools, but responsibility more often is delegated to the SENCo (Special Educational 
Needs Co-ordinator) and in larger schools there may well be a team of SENCOs; the 
SENCo must be a qualified teacher. Since the introduction of the SEND Code of Practice 
the role of SENCo has moved from a specialist expert to that of strategic lead within an 
educational setting. 
 
As there is a statutory responsibility of the board towards pupils with SEND most boards 
appoint a link governor/trustee to have specific oversight of the school’s arrangements and 
provisions for meeting SEND. This governor/trustee will be the link between the school and 
board in relation to pupils with SEND and must report regularly to the board. 
 
If you are new to the role, or even new to governance and don’t understand the terminology 
and jargon associated with SEND appendix A is a glossary to explain them. 
 

 
What should the SEND Director do? 
 
There are certain core responsibilities, and these include: 
 

1. Finding out: 
 

a) Via a meeting with the Headteacher and the SENCo about the SEND provision 
within the school such as:  

• How many pupils are on the different levels of SEND support intervention 

• How many are on an EHC (Educational Health Care) Plan – previously 
statements of SEN at school action and school action + 

• What staff have a particular role in SEND 

• When the pupils are initially assessed? And by whom? 

• What support do these pupils typically receive? 
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b) Who sets individual targets for the pupils and monitors their progress? 
c) Asking for a copy of the school’s SEND policy and the code of practice; 
d) How the LA provides SEND resources and how the school decides how the money 

should be spent; 
e) The external agencies the school might be working with such as health, social 

services and voluntary agencies; 
f) About relevant training to your role; 

 
2. Ensuring that the board is well informed about issues to do with SEND by: 

 
a) Informing the board about SEND systems and practices in the school and assuring 

the board that the school is complaint with statutory duties; 
b) Helping to raise awareness of SEND and Disability issues at board meetings; 
c) Give up to date information to the board on the quality and effectiveness of SEND 

and disability provision within the school: 
 

• Monitoring the progress and effectiveness of the board’s policy on SEND: 
- Be familiar with the SEND policy and get involved in its review and 

development; 
- Discuss with staff outcomes of monitoring and evaluation of provision made 

• Making sure that the necessary special arrangements are made for pupils with 
SEND. This would also include making sure that any staff involved with these 
pupils are aware of their needs:  
- By observing firsthand what happens in school both inside and outside the 

classroom to ensure that SEND pupils are actively involved in all aspects of 
school life; 

- That pupils have access to a broad and balanced curriculum;  
- Discuss with staff the provision made for pupils with SEND; 
- Taking an active interest in the SEND register. 

• Monitoring the deployment of resources allocated to SEND: 
- Ensure that the SEND policy is linked to the school improvement plan and the 

budget setting process; 
- Ensure funds are allocated each year within the budget specifically to cater for 

SEND pupils and to support the SEND policy. 

• Making sure that the school has regard to the Code of Practice; 

• Monitoring the effectiveness of communicating with parents by:  
- taking opportunity to meet and talk with parents of SEND children; 
- Be aware of parental views and concerns about SEND issues; 
- Encourage effective communication on the school’s support for pupils with 

special needs by making use of newsletters, parents’ notice board, leaflets, 
social functions etc. 

• Provide a channel of communication between the SENCO and the board: 
- Meet regularly with the SENCO asking questions about the current policy and 

practice in SEND and also discussing the outcome of any school visit; 
- Provide a termly report to the governing body or relevant committee on 

SEND. 

• Keep informed about developments in the area of SEND, nationally, locally and 
within school:  
- This could be attending in-service training sessions. 
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• Make sure that the equality plan is in place and compliant with equality 
legislation. 

 
The SEND director/trustee will need to remember that they are not responsible for the day 
to day operational management of the special needs provision; they are acting on behalf of 
the Board so that they are assured of the provision and the impact it is having on pupils. 
 
You will on occasion have access to sensitive information about the circumstances of 
individual children, particularly in smaller schools and it is therefore essential that the SEND 
Director/Trustee respects the confidentiality of such information. 
 
What the SEND Director/Trustee might discuss with the SENCo 
 
The sorts of issue that the SEND Director/Trustee might discuss with the SENCO are: 

• Current numbers on the SEND register at the different stages (but not their names) 

• Identification procedures for pupils with SEND 

• Staffing arrangements for pupils with SEND 

• Staff Training 

• Use of Resources 

• How pupils with SEND are ensured access to the curriculum 

• Provision being made for individuals 

• Progress on any part of the SDP 
 
How to make the most of meetings between the SENCo and SEND director 
 
There are 7 tips to consider: 
 

1. Schedule in advance – set key dates at the beginning of the year, best practice 
would suggest prior to any full board or committee meetings that you will report to; 

2. Be clear on the agenda and share it beforehand – it is helpful to all parties 
attending the meeting for information to be provided in advance to give where 
required thinking and research time. Don’t have too many items on the agenda keep 
it focused and prioritise the essentials. 

3. Stick to the agreed meeting times – by sticking to the agreed times evidences the 
agenda has been thought through and conveys the message that all attending the 
meeting value each other’s time. A one-hour meeting should never turn into a two-
hour meeting. 

4. Stay focused – Often during discussions additional items may arise; if they aren’t 
relevant to the current agenda of the meeting then they should be recorded and 
parked for the next meeting. Staying on track will aide with the timings for the 
meeting and often the additional items are addressed outside of a meeting. 

5. When decisions need to be made, prepare with accurate information – If as 
SEND director/trustee you have been given delegated decision making on behalf of 
the board relating to SEND then being provided with the options prior to the meeting, 
along with advantages and disadvantages, will help prepare you for a decision and 
also whether or not you feel it is something for the whole board to decide rather than 
you as an individual (taking into consideration any confidentialities). 

6. Note taking – either you can ask the clerk to minute any meetings or you can take 
notes yourself. Either way it is useful in helping you to report back to the board if any 
meetings between yourself and the SENCo are recorded. They also provide 
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evidence of the board’s scrutiny of SEND within the educational setting, although it 
should be noted that often they will be confidential minutes/notes because of the 
nature of the discussion. 

7. Follow up on decisions – all need to be held to account for any actions or 
decisions taken at a meeting and that they are adequately followed up. For this not 
to happen negates the need for the meeting! 

 
Reporting 
 
Templates are provided in Appendix B to support you in reporting to the board, if needed. 
The expectation isn’t that you alone complete the template but that it is done jointly with the 
SENDCo. In addition, the SENDCo may attend a board or committee meeting annually to 
report direct rather than just through you as the SEND Director. 
 
Self-evaluation 
 
Appendix C provides a template for a school to evaluate the provision and identify those 
areas that need developing. 
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Appendix A - Glossary 
 

Key Term Definition 

Annual 
Review 

A review of a pupil’s EHC plan carried out by the LA (Local 
Authority) at least every 12 months. 
 

Areas of need Four broad categories used to describe a pupil’s SEN. They 
are: 

1. Communication and interaction, 
2. Cognition and Learning, 
3. SEMH 
4. Sensory and/or physical needs 

 

ASD Autistic spectrum disorder 
 

CCG Clinical commissioning group. A group of NHS professionals 
which is responsible for planning an arranging the delivery of 
the healthcare provision for people in its area. 
 

Disagreement 
resolution 

A service for resolving disagreements about provision between 
parents or young people and other bodies, commissioned by 
the LA. Available to all children and young people with SEN, not 
just those with EHC plans. 
 

EHC needs 
assessment 

Initial assessment carried out by the LA, for deciding whether a 
child or young person needs an EHC plan. Can be requested 
by parents, young people or schools. 
 

EHC plan Education health and care plan. A statutory document drawn up 
by the LA, setting out the education, health and social care 
support to be provided to a child or young person with SEN or a 
disability. Replacing statements and learning difficulty 
assessments by April 2018. 
 

Graduated 
approach 

A four-part cycle for assessing, planning, delivering and 
reviewing provision for pupils with SEN. 
 

LDA Learning Difficulty Assessment. A statutory document drawn up 
by the LA describing the provision for a young person with SEN 
in post-16 education, training or higher education.  
Being replaced by EHC plans by April 2018. 
 

Local Offer Sets out information about provision that the LA expects to be 
available in its area for children and young people with SEND. 
Published by the LA. 
 

Mediation A form of disagreement resolution for parents and young 
people considering appealing decisions about EHC needs 
assessments and plans at the tribunal 
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MLD Moderate Learning Difficulties 
 

Personal 
Budget 

An amount of money requested by parents or young people for 
securing provision set out in the EHC plan. The budget, 
prepared by the LA, can be held directly by the parent or young 
person, or managed on their behalf by the LA, school or other 
organisation. 
 

PMLD Profound and multiple learning difficulties 
 

SALT Speech and language therapy, sometimes speech and 
language therapist 
 

School-based 
plan 

A non-statutory document setting out school-based support and 
interventions for pupils with SEN. Examples would include IEPs 
(individual educational plans), SEN support plans, pupil 
passports and one-page profiles. 
 

SEMH Social, Emotional and Mental Health difficulties 
 

SEN Special Educational Needs. A pupil has SEN if he or she needs 
special educational provision due to a learning difficulty or 
disability. 
 

SEN 
information 
report 

A document published on the school website, setting out the 
school’s provision for pupils with SEN. 

SEN policy A statutory policy that has to be approved by the full board. It 
sets out the vision, values and aims of the school’s SEND 
arrangements. Does not have to be a standalone document. 
 

SEN support An overall term that refers to pupils needing special educational 
provision who do not have EHC plans. Replaces the previous 
categories of School Action (SA) and School Action Plus (SA+) 
 

SENCO Special Educational Needs Co-Ordinator. The person in school 
responsible for co-ordinating provision for pupils with SEN. 
 

SEND Special Educational Needs and Disability 
 

SEND Code 
of Practice 

Statutory guidance setting out the duties and responsibilities of 
organisations, including schools, in relation to children and 
young people with SEND. 
 

SEND 
resource 
base 

Specialist provision within a mainstream school, also known as 
a SEN unit or specialist resource base. 
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Sensory room A space which uses special lighting, music, and objects to 
creating a clam environment or develop certain senses. Often 
used as a therapy for pupils with limited communication. 
 

SLCN Speech and Language Communication Needs 
 

SLD  Severe Learning Difficulties. Can also refer to speech and 
language difficulties 
 

Special 
educational 
provision 

Provision to help pupils with SEN or disabilities access the 
curriculum that is different from or additional to the provision 
normally available to pupils of the same age.  
 

Special 
school 

A school that is specifically organised to make special 
educational provision for pupils with SEN 
 

SpLD Specific learning difficulties. SpLD affect one or more particular 
aspects of learning. Examples include dyslexia, dyscalculia and 
dyspraxia. 
 

Statement  A statutory document drawn up the by LA describing the 
provision for a child or young person with SEN who is still at 
school. Being replace by EHC plans by April 2018 
 

Top-up 
funding 

Additional funding available from the LA for pupils with high 
needs, i.e. those whose educational provision costs more than 
£10,000 per year 
 

Transition 
planning  

Preparation for moves between phases of education or for adult 
life 
 

Tribunal An independent body that determines appeals by parents or 
young people against LA decisions on EHC needs 
assessments and EHC plans, as well as claims of disability 
discrimination. 
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Appendix B – Report to the board on SEND  
 
School information 
 

Type of support Number of pupils 

Special educational needs (SEN) support  

Statement of SEN  

Education, health and care (EHC) plan  

 
Trustees/Directors should also be informed of: 
 

• How the school has implemented the graduated approach  

• Information about any statutory assessments for EHC plans that have been 
submitted to the LA and the outcomes of these 

 

Reports from meetings between the SENCO and the SEND director  

Identifying pupils with SEND  
 
The report could cover: 
 

• How the school identifies children with SEND  

• What happens once a pupil has been identified 
 
Progress made by pupils with SEND 
 
This should be a general overview and pupils should not be named or identified.  
 
The report could also look at the impact of the interventions that are being used to support 
pupils with SEND. 
 
SEND funding 
 
Directors/trustees should know: 
 

• How the school’s SEND funding is allocated and spent 

• Who is responsible for this? 

• Where pupils with SEND are also eligible for the pupil premium, how the pupil 
premium is being used to support these pupils 

 
Staff development 
 
The report could cover: 
 

• The staff development that has been offered on SEND 

• Any issues relating to time and resources to enable the special educational needs 
co-ordinator (SENCO) to carry out his or her duties 
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Work with external agencies 
 

There could also be information about any external specialist support services that work 
with the school, the impact they have and any concerns there may be around this specialist 
support, especially if it is not enough to meet need.  
 

 
SEND Annual Report – possible template 

 
 

 Question Comments 

1.  How does the school identify children with 
Special Educational Needs? 
 

 

2.  How many children in the school have 
special educational needs? 
 

 

3.  How many children have met the exit 
criteria and no longer need support? 
 

 

4.  What types of special education needs 
does the school currently need to 
provide? 
 

 

5.  How are pupils with SEND ensured 
access to the curriculum? 
 

 

6.  What are the targets and outcomes for 
children with special education needs 
(high level data only) 
 

 

7.  How is their progress monitored? 
 

 

8.  Are all the relevant plans in place? 
(provision maps, individual education 
plans, pastoral plans) 
 

 

9.  How are school resources deployed? 
• How many TAs/LSAs 
• Any external support 
• Equipment and any adaptations 

 

 

10.  Are there any budget/resource issues in 
terms of SEND provision? 
 

 

11.  Describe the progress on any parts of the 
School Development Plan relating to 
SEND 

 

12.  When was the SEND policy last reviewed  
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and when will it be reviewed next? 
• Who is involved in reviewing the 

policy? 
• Does the policy reflect and meet 

needs of pupils? 
• What does it say about supporting 

pupils in their transfer to and from 
other schools/academies? 
 

13.  Has the SENCo undertaken the 
necessary training? 
 

 

14.  Have the relevant staff members received 
appropriate training? 
 

 

15.  Which external agencies and support 
agencies are the school working with and 
how well is this working? 
 

 

16.  What communication strategies are in 
place for parents/carers of children with 
SEND? 
 

 

17.  What is going well? 
 

 

18.  What is going less well and needs to be 
improved? 
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Appendix C – SEND self-evaluation template 
 

Area of focus Suggested themes and areas to explore Strengths Areas for development 
Outcomes for 
pupils with 
SEND 

From their different starting points, the proportions of 

pupils with SEND making expected progress and 

the proportions exceeding expected progress, in 

English and in mathematics, and are close to or 

above national figures. Both internal and national 

data sets are used to evidence this. 

 
School systems promote parent and carer 
contributions to maximise outcomes for pupils with 
SEND. 
 
Progress for pupils with SEND, across year 

groups, in a wide range of subjects is consistently 

strong and evidence in their work indicates that 

they achieve well. 

 
Pupils with SEND develop and apply a wide 

range of skills, in reading, writing, communication 

and mathematics effectively. 

 
The school is engaging with a range of 

methodologies to prepare pupils with SEND for the 

next stage in their education, training or 

employment. This is evidenced by the tracked 

outcomes following transition and their destination 

data. 
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The school uses a range of data to identify 

barriers to learning. This includes monitoring the 

types, rates and patterns of bullying and levels of 

attendance for pupils with SEND. 

 
Rates, patterns of and reasons for fixed-period and 
permanent exclusions of pupils with SEND are not 
disproportionate. There are no ‘informal’ or ‘unofficial’ 
exclusions 
 

Leadership of 
SEND 

The headteacher has a clear vision for the education 

of all pupils with SEND at the school. The school 

has a culture of high aspiration for all children. 

 

School leaders have created a culture and ethos 

that actively welcomes and engages parents and 

carers of pupils with SEND. 

 
School leaders are knowledgeable on SEND 

policy and practice. The school is implementing 

and embedding the SEND reforms and the 

Equality Act effectively. 

 

The role of SEND governance holds the school to 

account in order to have a positive impact on   the 

outcomes of all pupils. The SEND governor has 

attended appropriate training in order to do this 

effectively. 
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The SENCO works closely alongside the 

headteacher and other senior leaders to develop a 

whole school response to SEND. The school 

ensures that all teachers are aware of their 

responsibilities to pupils with additional needs. 

 

A SEND development plan with clear aims and 

objectives is in place. As a result, key priorities are 

identified correctly. 

 
Roles and responsibilities for SEND provision is clear. 
As a result, all teachers understand and accept they 
are responsible for the progress of all pupils 
 
The school has a successful track record of supporting 
the transition of pupils with SEND from specialist 
settings. For example, the school successfully 
integrates pupils with SEND from alternative provision 
 

The quality of 
teaching and 
learning for 
pupils with 
SEND 

Senior and middle leaders with responsibility for 

SEND work closely alongside class teachers to  

support differentiation & curriculum development. 

They are involved in reviewing and helping teachers 

improve the quality of teaching for all pupils. 

 
Teachers have a clear understanding of pupil need 

and personalised strategies are informed by parent 

and carer partnership. These are consistently 

applied throughout the school. 
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The individual needs of pupils are communicated 
effectively to all staff. 
 
Teachers use assessment information to plan and 

differentiate lessons effectively. This includes setting 

homework that is matched to pupils’ individual 

needs. 

 

Evidence from observations shows the teaching of 

interventions is considered to be consistently good 

or better. 

 
Outcomes from interventions are integrated into 
classroom teaching and teachers capitalise on 
learning from interventions in whole-class and small 
group teaching. 
 

Working with 
pupils and 
parents/carers 
of pupils with 
SEND 

Senior and middle leaders with responsibility for 

SEND work closely alongside class teachers to 

support differentiation & curriculum development. 

They are involved in reviewing and helping teachers 

improve the quality of teaching for all pupils. 

 
Teachers have a clear understanding of pupil need 

and personalised strategies are informed by parent 

and carer partnership. These are consistently 

applied throughout the school. 

 
The individual needs of pupils are communicated 
effectively to all staff. 
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Teachers use assessment information to plan and 

differentiate lessons effectively. This includes 

setting homework that is matched to pupils’ 

individual needs. 

 
Evidence from observations shows the teaching of 
interventions is considered to be consistently good 
or better. 
 
Outcomes from interventions are integrated into 
classroom teaching and teachers capitalise on 
learning from interventions in whole-class and small 
group teaching. 
 

Assessment 
and 
Identification 

The effectiveness of classroom teaching is taken 
into account before assuming a pupil has SEND. 
Comprehensive   assessment supports accurate 
identification of need and informs classroom 
practice.  
 
Parents and carers are fully involved in 
discussions with the school on identification and 
assessment. The SEND register is accurate and 
reviewed at least termly.  
 
The school scrutinises behavior, exclusion and 
attendance data to ensure additional learning 
needs are not missed. 
 
The school scrutinises behaviour, exclusion and 
attendance data to ensure additional learning needs 
are not missed. 
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Monitoring, 
tracking and 
evaluation 

Pupils with SEND have personalised plans that are 

reviewed with parents and carers at least termly.  

Interventions follow a cycle of Assess, Plan, Do, 

Review. 

 
Interventions are rigorously evaluated.  Adjustment to 
the provision is then made accordingly. 

 
The school has a good understanding of how 

pupils with SEND achieve with individual teachers 

and across subjects. 

 
The SENCO uses externally validated data such 
RAISE Online to inform the planning of interventions. 
 

  

The efficient 
use of 
resources 

SEND has a high profile in staff continued 
professional development and learning. 
 

Staff engage in high quality continued 

professional development and learning to 

support improved pupil outcomes. 
 

Interventions are evidence informed and 

coordinated effectively to ensure a cycle of review 

measures the priority being addressed. 
 

Interventions and support resources are 

coordinated and deployed effectively and 

strategically. Systems are in place to support this 

process, for example, through the use of a 
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provision map. 

 
Deployment decisions in relation to TA and support 
staff are routinely reviewed and evaluated for impact. 

 
There is a graduated approach to 

interventions. Class, group and individual 

support is balanced appropriately. 

 
Teaching Assistants receive professional reviews. 

Teaching Assistants and support staff receive  

regular and high quality CPD. This is linked to the 

school development plan and wider aims 

regarding pupil achievement and outcomes. 

 
Highly effective administrative support allows staff with 
responsibility for SEND to work strategically. 
 

The quality of 
SEND 
provision 

The school is appropriately staffed & resourced in 

order to ensure high quality provision and pupils 

with SEND have their statutory needs met. 

 
Outside agency support is engaged appropriately and 
utilised effectively. 
 
The school has developed a holistic approach to 

SEND and provision is responsive to the needs, 

development and well-being of all pupils. 

 
The SEND team has made visits to other schools to 
learn and share examples of best practice. 
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The school has a high degree of expertise in SEND; it 
is aware of its strengths and areas for developing 
further. 

 


